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'i'Ro.ch DESCRIPTION
é:é}vr . s‘ i .

- Y
This report is a summary of the project "Learning Tutors Offer Instructional

Assietance" through its secohd year of :I.mplementation.  This. project is partially '

7 funded through ‘l‘itle III. ESEA. It is anticipated that the project: will be

v,

. continued for a third year.

N | #
At the outset of this pxoject no specific existing tutoring program had-

N een selected for implementation. 'I.‘he staff of the Switzerland County School '

‘\ co poration administrative unit and the Jefferson-craig Elem,entary School had
i to evelop the program that would be used 00nsu1tant assistag,ee’ for program )
e o " deve] opment and evaluation was requested from Ball State University. During "
o the first year of the project Dr. Ket(ineth Carlson serve“d ‘as pTograxQ consultant .
J) . " ‘and Dz. Edwsrd M Wolpert served as eValuation consultant., At the. close of the

Dr. W lpert serve as program cohsultant and Dr. Thomas S. Schroeder serve ag

Tt
{
- evaluation consultant. \
< . l ° . @ . ' . -, . .
- , ‘ R T e
Project Description . A G
l<

The major goal of this project is to'effect positive academic, social and =
. ‘attitudi,nal changes_ in the participants. 'l‘he participants included tutors.

who_are students at Switzerland County High School and tutees who are. pupils

~ from iefferson-ﬂraig Elementary School. (The two schools are- in close proximity

The
2

- 7 meet ~and wbrk together on a daily basis. The activ,ities for the tutorial
$ : p =

. <
R e’essions ave decided upon cooperatively by the tutor and the- tutee s teacher,

to e:zh other being separated by an open field which is about 250 yards long ).

al 'is to be -accomplished by setting up a program where a tutor and a tutee

(3
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Tutors are recruited and selected by the gnidance counselor at the high

school. _The major criterion for the selection of the tutor is whether in the
guidanee couéselor judgment the tutorial program would be helpful to the total h

development of ‘that student. TUtees are selected by each elementary school

-

teacher in grades 2-6 on the basis of being underachievers in reading and likely
to profit from a tutorial experience. Following the selection of the tutore and
tutees assignments are made on\the basis of when the tutor has a Study Hall and

_therefore is available' for’ tutoring and ‘when the tutee's teacher wants’ the
e % . ) ° = . ) T:t"" ) .
tutorial session to- tgke place. T : ' S ‘ )

[y

Tutors meet with tutees at the designated times on a daily hasis.w The
activities deal mostly with the development of reading skills but sometimes Yo
other language skills and mathematicb find themselves in these tutorial sessions.
'Tutors who feel capablé and are willing-sometimes take on additional tutees and
provide small (2-3)’group instruction although the major thrust of the program .
: .is a one-to-one teaching format. - .\‘, % - N -
Thevtutorial sessions take place at "Tutor Station which are located in )

the hallWays of the elementary school and in quiet corners of’some classrooms - g&

2

or in unused Tooms.: Tutors are required to sign in and sign out at the secretary 8

. desk when arriving-and leaving the building. The secretary maintains all records

.
and bookkeeping associated with. the progrsm._ ”ea'J g

The principal of the elementary school ‘is the Project Director and is : .

-responsible for providing leadership td the project and for monitoring its day
i

to day operations. -

- - - L]

v
-

-Project lementation -'First'Year ' T .
'_'4L-_-J!n§-_-___7_—fn , .
A pre-school training program was.conducted by Dr. Carlson. The admini~ = ~

~ strative staff and the ‘teachers from Jefferson-Craig Elementary School attended

this workshop. This workshop permitted the involved staff to develop the tutor-

ing program to be implemented during the 1973=74. school year. N
R . : o
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" One sesgion -of the workshop was devoted to‘h review of ten successful ‘o
? 1
tutoring projects in United&States schools. The programsreviewed weére: .

. -

1. Youth Tutor Youth . . e, :
- 2. Mobilization for Youth ;e - . e
- 34 Learning Through Teaching ' T . : -
4.% The Cherry Creek Schools Tutoring Project SN : L o
5. -The Soto Stréet School Project . : : oL,
6. The Pocoima School Project . . 'y "
7. Each One Teach One - k\j ° ‘ . e
8. ' Ontario-Montclair Schools Tutoring Project ,
9. .Programmed Tutorial Reading Project = ) \ .

10, Pupil Tutor Pupil

o

These ten projects were selected because all of them focused on objectivas

n

similar to the objectives proposed for the Switzerland County project. From '“;"

the projects 6he project staff- selected implementation procedures and record ’ ;'_ .

forms that were the framewhrk for the tutoring pZogram at Jefferson-Craig
N Q '

school, oo : & ' : ' o ?/? - S A
: ’ ¥ : . i

When agreement was, reached as to the best way to implement the tutoring E &

' ' Vs ra

'program, the teachers began to build the tutoring kits bhat the high school
students wouldyuse. These tutoring kits “contained the instructthal materials T

" to be used, a tutor folder, a tutee skill needs sheet a tutorxr lessnn plan 4

N,

1
sheet, a reading progress card a Dolch word list, a cumulative word list, and .

a tutor log.> o - U s

-

¢ .

. K]

The instructional  materials consisted of supplementary reading skill,materials

that could be progéémmed for individualization. These materials include word

‘9 -

analysis activitiesa comprehension exexrcises, wocgbulary and word‘study activities,

a personal ‘word card file, and hlgh interest-low' Eifficulty children s literature

3

The tutor folder was a pocket-type folder designed to hold the daily tutor~

' ingt materials, the tutee skill needs sheet” the “tutor lesson plan, the reading

prqgress card the cumulative word list, and the tutor log.

\

.\~

The teachers qgmpleted the tutee skill neceds sheet which served as a basis

for tutoring and was a focal point from which the teacher guilded the tytor as .
3 ' : S v N
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to what was. to be _taught. Once the progfam was outlined and the tutoring kits p ey
developei the tutors were assembled for an orientation session and training ~ ?
" {n the use of the tutor kit. R ' Y

-

A : ‘l‘he Jefferson-craig teachers trained the tutors assigned to them. -:They

3, the lesson plan, and how to keep the tutor log. They also showed the tu. ors "

the xgayout of the tuto}ing stations at Jefferson-Craig Eleme\ntary Schoo . After e

-

the teacher in-service and the tutor training sesfions were completed the
e

- project program was begun, - . / ) ’ _
: . ! ~ 6
Each Jefferson-craig teacher provided the guidance end plann..ng for. the ) o

tntor assigned to him or her, At two week interVals they completed a br&i/\ef

) report‘ on teacher- tasks. Every six weeks these. tea“cher task reports were
$'

.gsthered by the Project Director. Dr. Garlson and the Project Director also

-

' con cted regular in-service sessions throughout the year of the project. These
L/ . v sessions consisted- of individual conferenees, small group seminars, ‘and total I -
o~ staff meetings. During the course of the year periodic changes were made in

the project implementation procedures. Hﬁﬁerer, these changes were minor in @
o ) ’
) nature and the prqje t progran was implen‘ented ba‘sically the way it was designed
at the pre-project w rkshop. ' ' ’ ; ) ' ' ' ]

4 § -

. The teaching staff at Jefferson-Craig Elementary School re;nained stable ‘
throughout the year. Several tutor. changes 'were made. As tutee_s‘. s‘howed progress, '
néw tutees replaced them. 7 | L L "" | h o .

" 'I.'he results of the’ projeit 's eraluation at the close of the first year . a a

N

showed that the proggam had 'been successful in meeting most’ of its goals. e,

)

Weaknesses in procedure and administiﬂation were notid and suggestions for the‘
~ [ o«

. . ’ t ( A

improvement of the program were offered S : .

- s . | : AN )
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Project Implementation \\Second Year ; . . o ‘ " .
- ) v .'
Dr. Wolpert met: with the Jefferson-Craig teachers Ain September«. At this

' ~meeting, after acquaintances were renewed the previoué yearb efforts and » ‘
' accomplishments were re/iewed and commented on. 'Successes and failures wére i .
noted and solutions t0uexisting and anticipated problems were discusséd Later N

L -

ei? o ;n the meeting the tutors Joined the group. ~$hey were introduced. and assigned “'_’
1_\“ e to the te;chers under whose supervision they would be working. The tutorial :'; :;
‘ | sessions began shortly thereafter. ':,V - ‘ ] o ) ‘ n':; ?',‘_‘ B

= _Since most of the teachers had experienced fhe tutoriel program, the year = "y

IS

before (as had some ‘of the tutors) group meetings were rarely needed du%ihg v

v .x ,i-‘: VSQ .

-~ the year. Rather, fhe Program Consultant acted ‘as a . 1e-shooter" in ,ﬂﬁxgy‘ >
' rooting out problem areas and attempting to effect solutipns.nfb ’*’ i oo SR
Some changes which were Anitiated and fulfilled (partially,or fully) are
as follows'~ . ‘ ) S - .wf ﬂ,‘ﬂ: .
- . - - 5
= "1. The teacher task reports: whtch had been submitted to. the Project
L Director every two weeks. were to be submitted eVery four’ to six
’ . weeks. . ( Lo o
) A 7 2., Time was to befﬁfovidhg;during which the teacher and the tutor . R
— -7 would meeting and exe e ideas dealing with matters of mutual .
- -+ concern. . "~;' 4»,
ﬂ 3. The, resources of the mew Remedial Reading acher were to be . ' _ . ‘«
7 utilized. Such resources would include diagnostic _capabilities, g
-2 . materials, and methods. The Remedial Reading Teacher was T .
. " "asked to do a diaghosis of the reading problems of each of o " :
the tutees and to relate these findipgs along with suggestions - e
for suitable methods and materials to the teacher. -Then, ' .
the" teacher “in turn would assist the tutor in’ developing o
. activities consonant with the diagnosis, - o . .
- .\] i
An, evaluation of the programb effects follows in the&next section of e
this report. ‘ ’ - o - \v,‘ ! i
, = . N . B ’ - e . T
. 3 R . ¥
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. phenomena which~mi be influenced by the program. -

ey

I ,PRO'JECT'EVALU%TION’

Evaluation procedures employed in the project s second year were very

similar to’ those’ used during the\iirst year. Attempts were made to secure a -

e e e e

wide range  of information concerning personal characteristics and achievement

¢ »

¥
iy :
i

As in the pre ious year, project evaluation was made difficult due to the

';, rather high rate of turnower among both tutors and tutees. This resulted

- .

in many . ca}es, inumissing or incomplete data. Thegsummaries which follow

'represent judgments of possible program effécts based\on available data.

N . o R . ,f o ‘)f .
i ) . A - : .

, EVALUATION OF TUTORS

deveIopment of improved academic performance._ The vdrious observations carried

out in these two areas are summarized ?elow. Due to mid-year graduations and
N

. otﬂer factors, only five tutors were available for.both pre- and’ post-test

' measurement.; ' - - ' ' .“ "
- oa 7, . L
* . = P R . e

Y o ‘ - - ‘ » 3 ) i s .
_ Peréonal*DeVeloggent' S . . ‘ s \

1,. Percegtions of'Tutors' Parents. Five parents of tutors in the progtam

)
. were contacted'by telephone at the conclusion of the: school year. All indicated.

‘,ﬁthat their youngsters ‘had enjoyed their work as tutors. "She thought &t was -

—

ﬂtremendous!" said one. o e .

AR Y

The‘parents indicated that their sons and daughters talked extensively

of their tutoring- experiences at home and- were eager th share difficulties

~ >

' R '8 e
BN
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.and successem\\ﬁth ‘other family members. All of the parents were able to cite '

4

positive changes which the tutoring experience had. brought about in their A
children. Three parents had noted a definite improvement in. attitude toward

sch001 and all were pleased' with the "appreciation -for others" which the tutor-

ing experience had seemed tp develop in their ¢hildren. Also cited as a positive

. )

- result of being in "the program was the increased reliability of the tutors in K

«

their home setting. o ' | . ' | ulg .
: . . !

.-2. 22!22221222 of the Tutors' ‘Teachers. High -school. teachers who had ' .

\ L
3

the tutors in their classes were asked to complete a self-conceptlrating

o

instrument adapted for use in this project.¥ Each tutor was rated by two differ- .
~ent high school teachers early" in October, 1974 and again in mid-June, 1975, B

N Results for the five ‘tutors who were in the program all year indicated -that
v

positive progress toward an imé%oved self-concept occurred in four of the five

cases. The results were not howeverg\statistically significant.

*

High school teachers also completed a rating instrument**indicating their
.perception of the tutors .interest in reading. Again, each tutor was rated |
+ by two of his high school teachers in the fall“and again at the end of the year.
Increases were evident for\all tutors rated., The average rating at the beginning'

\\bf the year was 65 80 and the end of year average was 84.80. The difference
e \ -
-between these average ratings is significant beyond the 05 level, indicating

that the odds fop this difference occurring by chance are less than 5 in 100.

The tutors' 'tegchers perceived that the tutors were becoming more interested in - °

: 3 e

‘reading as the year progressed : . . T '

v

v a 3. Percegtions of the Tutees'® Teachers. The teachers of the children —

with whom the tutors worked were asked to complete a. rating scale on tutqr
r
effectiveness. Items, on the scale dealt with matters such as promptness, . =
\ .

! o - )
: #

) *See Carlton, Leslie and Mbove, Robert ading, Self-Directive Dramatization
and Self~Concept, Merrill, 1968. A

#%See Estes, Thomas H.,fdournal of Reading, Volume 15, No.qgg November 1971..

\)4 ] . ‘ . | . | . ' . P9 \w .
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. "L initiative, and other attitudes and skills thought to be importént to good
tutoring. Considering all the tutors together the difference between their

- average effectivness rating ag the beginning of the year and their average

-—

rating ét the end of the year waséhot statistically significant.
Y

However, analysis of the teachers"responses indicated that in all but one
ai}v
' * case the’ tutors were seen as improving during the school year. That is, they

.o were becoming‘more effective in their interpersonal and teaching skills.

Perceptions of the Tutors Themselves. The tutors' own perceptions
* @
_Were sdlicited through the use of a reading interest survey .and through personal ;

. .
’interviews with,each tutor.

v . £
.

The reading interest survey was the same form guven the.tutors' high school

-

{'g feachers (see above) Whereas the teachers saw the tutors as becoming more

3

“interested in- reading, the responses of the tutors themselves were exactly .
opposite._ The average ragiNg of interest in reading at the.end of . the year was -
lower than the average rating at qhe beginning of the year, and the difference
was statistically sigﬂiffcant beyond the .05 leveI No explanation for the
difference between the tutorsh own perceptions and those of their teachers is
apparent, and the relationship of the tutors' apparent; lessenidg of personal

9

a\ interest in reading to their effectiveness in the tutoring is unknown.

\ o

) lt Personal interviews were conducted with the tutors near the beginning of

.* Y

he school year and again at the concluston of the year. " A summary of these.

interview responses and their- implications for program development follows:
.

a. Reasons for the tutors' initial involvement in the‘program

-

o . were varied. Ls addition to’recommendations from the high'

« %

YR
<

. - school guidance counselor, several indicated that the progrmn' ‘ "
was recommended to them by other students who had been involved

e ‘during the previdug year. Many indicated that ‘they simp1y liked®
‘5,. . . 3 . 8

the idea of-being able to help someone.~ Two tutors became - - \-

” ) ) v 2
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.involved because they thought the experience.might asSist them'

© T b s

in pobsible career plans for t%aching.

. & ~,/
money was the prime consideration in joining the program. '

’

b. The tutors a1s0»showed,a wide variety of - expectations for them-

c. At the beginning of the year, the tutors were able to establish

selves in relation to the program. Seve:al indicated that they

K4
i

| :expected to gain personal satisfaction from being &n a helping

roles Madny other personal benefits were anticipated by them,

. \ '

such as the learning of patience, understanding, self-confidence,

and’ SOCiaf\ﬂkills in relation to:their own, peers and teachers, .
t)
Three of the\tutors indicated that they expected to better their g

\ -

own reading skills as-a result of. the experience. Year-end inter-

views indicated that these expectations were largely fulfilled ~

Nearly all tutors identified areas of personal growth which’ had
» taken plaoe in themselves Yrith' the learning of patience being
mentioned repeatedly In addition* there ‘were strong indications

$that the experience had led’ to many new insighth on their part..

Ao

For example, there was evident a new %ppreciation of children 8

0

personal needs and of individdal differénces among people, as

A
well as an increased appreciation of the teacher s job. !ﬁ'

L%

~

- realistic expectations for the children they were working with.
In addition to expecting gains in general reading abilfty and in
specific reading skills, they. held as goals of the program .

: improvement in confidence,‘attitudes, and enjoyment of reading.

‘fear-end interviewg indicated that they expectations'were also

. . N
fulfilléd to a very large extent., All tutors were able to cite

. examples of growth which the children had ‘made.

Ohly onewindiEEEEHﬁEh”f““”*?7"”“74—4~*—~4
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. ' teachers (2) poor physicq&igrrangements for tutoring (noisy

-10-

d. All-of" the:/ytors indicated tha; they enjoyed the experience.

[N

Re)sons for their enjoymeﬂt of the program centered mainly on

N kd ~.

: xthe satisfaction of helping someone else” KNhereas three tutors

at the beginning of the year mentioned that they liked the program :

A ' because of the pay involved or because it was "some%hing to .do

e

instead of studyohall " no tutors mentioned these factors at the

/ . . N

i)

" eqﬂ of the year. - ' _ . s T N

¢ <

- .. e. The tutors were asked what problems they encountered in the prpgram °

“and what improvements they would recommenféjjﬁhe\majority indicated

/| that m problems vere evident. Some impot{ant recommendations

\
\

LY
were made,\however. These included (l) a need for more direct \\

teacher guidance, ‘(2) a need for quieter ‘and more isolated tutor= } \\\\\\\\\ i

& .
ing stations, arid" (3) a need for more time with the children.

£ All tutots indicatea that they were able to recognize definitg//

© progress on the part of their tutees. Increased skill in basic

-4 )

- -

’ word recognition was the most commonly mentioned area of perceived

. Lo

£

<grogress. General increases in*reading ability and progress in

' personal-social development for che children were also noted by »

o v “ ' | ) ' 4
' the tutors. » . ‘ A R Lo R
s N - N 4 .

g; When asked what was the "best" part of tutoring, the tutors

overwhelmingly chose personal interaction with ‘the children and

th of

the program. The "worst" parzs of the tutoring experience were LY

seeing the children learn as the most satisfacgpry element

"gprcetved 5_'f1) a‘lﬁlk ‘f‘difécf‘guidance by the cIassroom A
7
S

and distracting environment), and ) difficulties in the

2

- management of more than one child-while tutoring.
- , . LN ‘
< . i : oo
o \ o
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.. h. All tutors indicated that they would like to do\more’tutoring
: / . '
if the Opportunity presented‘itseig

_i.’ Three of the tutors indicated that the experience had led them
- to consider teaching as a career. Others, though they enjoyed ’

§

~‘tutoring, were not ﬁ?fluenced by the tutoring experience in terms -

[y

, . of & career- decision. . _
55 {7£ - gih shmmary,4the results of personal interviews with tutors in the program
[ 'ii* ] revealed a consistantly positive/reaction to the experience. They perceived
. R \_1 D‘ -

f}g_ \many pqsitive benefits for- them personally in the pregram. Mbnetary -reward
iy . v . IS

UG was not’ a prime consideration. They ‘also appeared to- recpgnize identifiable

'benefits for the children they tutored The interviews indicated that the

- enhancement of interpersonal skills on the\part of both tutors and tutees was
a definite\strength of the program. Finally, someiﬁelpful recommendations were

made, ineluding improvement in the physical arrangements for the tutoring

sessions and increased teacher: guidance for thevtutors. .'~;’f
. v-"ﬂ.‘ ? T v V ¢ .
P Sumary and Discussion = ¢ )

zenhancement of desirable persnnal qualities in the high school ‘tutors.’ Informa-
X .tion gathered from’ parents, teachers, and the .tutors themselves appears to

indicate that this objective i\\being achieved

Pareqts appeared unanimous in theif positive perceptionsqof the program.

It appeared that being a tutor led to the enhanoement of personal qualities

in their children which were clearly identifiable. The tutors' high school

: teachers also reported apparent improvement in the tutors' self-concept and
interest in reading. Elementary school teachers with whom they worked>noted
improvement in their work'habits'as the year progressed . The tutors themselves
hindicated a variety of ways in which the tutoring experience was of signi-

: ficant personal.value to them.
. . ) \




Academic Performance 1 ' : . . ’

s . 1, Oral‘Vocabulggx. The Peabodz gegure Vocabulg;x Test was aduinistered

ﬁ
to the tutors .at the. beginning of the school ear and again at year end. Raw

-scores on . £hé vogsbulary test were thougbt to provide some inde; of general
- vocabulary growth dufing the year. Scores for both pre-test and poet-test
9 measurement were available for five tutors. The average scoqe at year end
was 114, 40 compared with an average score of 105.20 at the start of the school
. Year. The difference betweén these average _scores was statistically significant
at the .05 level There appeared to.have been significant growth in’ the general
. vocabulary of the tutorchduring the year. N a f :

-2, Reading Vocabulggz The Slosson Oral ading Test (SORT) ° was
administered to the tutors at the beginning 3f the school year and again at
year end. The test requires the subject .to read Wbrds ‘from graded word lists '
and is designed to yleld on estimate of the subject 8 reading level Scores

. for both pre-test and poststest measurement were aVaihble for five tutors. A1

'five of these tutors showed a gain in reading vocabulary The average poet test
score was 190, compared to an everage score of 184 on the pre-test. ‘The ‘
:difference between these average scores was. not statistically significant..
3. General Reading Achievement. All tutors were given the@ggggg;MacGinitig
Reading Test, Survey F. Form.I was administered' at the beginning of the school
.'ye‘f. The test was also given to a sample population og the tutors® high
school peers in order to provide a control against which to compare the tutors
‘, ‘ scores. ‘Table 1 shows the results of this testing.’ The figures represent
—

gandard score values for a combined average of" the vocabulary, comprehensibn,

'and speed/accuracy subtests of the Gates-MacGinitie test. : -

¥
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" MEAN STANDARD SCORES 0N PRE~TEST. AND POST-TEST /.

—

AND GAIN sconas FOR TUTORS AND TUTORS' HIGH SCHOOL PEERS

 Growe U L piia;m?sr | rosr-resT GATN

' ~——— — v d —t .

TUTORS (=5} | . 50,20 al .60 -o,soo
 TUTORS' PEEES e 9 "‘»4_3‘.‘\.26 | 39,37 | 189

/ Table liahows that the tutors made a gain of -0, 60 standard score points
comp;EEd to a gain of -l ,89 for the studentg in the control group. . The ?.’.’2'

difference between these gains was not statlstlcally signlficanb.

. ’;' ) '
@ 4, ading COmErehension. The tutors werefnlso prewtested and,post-tested

R using the cloze" teat procedure, This test is one in whlch the subject attempts

to correctly determine and write in words whlch have been deleted from passages

] "of reading material. Several passages of 1ncreaaing difficulty are employed

- : in the test. The test attempta-to determine the éxtent to which the subject

T vb ;'comorehends ‘the passage from the - context surroundlni)the deleted words and uses
| ( that lnformatlon to declde whet the deleted word should be. Thus it is also h

a test of vocabulary and knowledge of language sttucture. ‘& group of-the

tutor's high school peers were also tested and served as a control group,

- ) ) P- 7 ) ‘ : 4 . :
' The results of the cloze tests are shown in Table 2. =~ - : S
“v . ~ v: ) '{2&‘ | : \ . j - ‘ TABLE 92 ) .
‘ MEAN PRg-mg, POST-TEST, AND camy. SCORES o
‘ | . CLOSE TESTS FOR TUTORS AND TUTORS' HIGH SCHOOL PEERS
. ‘ » » e . . \, 4
' GROUP ' . PRE-TEST - |  POST-TEST  GAIN
oL - '. . i - N 3 ] - .
'TUTORS (N=4) o 88.25 ST 9400 . | e.5.75
TUTORS'PEERS (N=15) 74060, 79.47 4.87 -
Q : .

i
o

o
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Table 2 shows™that the average gain of S 75 pointe for the. tutore was '
slightly greater than the average gain of 4, 87 for their peers in the control

group. The difference between tlHese gains was not statistieally significant.

o - - . \

Sunmary and-Discussion of Tutor EValuationv

A variety of procedures were employed in an attempt to discern effects which

the program may have had on the tutors. Possible eFfects were classified
under two main headings - personal development .and academic performance, * *

In the case of the latter, results tended to show that the tutors as a group

-

showed a generally positive growth pattern during- he year. Pre-test and ..
N .

post-test measures of oralVVacabulary and reading vocabulty showed a progreasive'

tendency. In two performance measures on whi%h the tutors were compared with
\
a sample group ‘of their. peers not in the tutoring program, the gains of the

tutors exceeded those of their peers, though the difference.in gains were not 3
v ' . ’ \ &
significant, =~ ~ . L . -
) s : a -

Two factors appear relevant to, the interpretation of these findings. First,
since thé tutors were youngsters considered to be some what "high rigk"” students.

it would not be expected that they would generally be high achievers academically.

. The fact of thein strong maintenance of academic performance in relation '

o

. <to their non-tutoring peers may in itself suggest positive effects of the

program. Secondly, it should be,kept in mind that the objective of the prog%gm
was not to improve the academic skills of the tutors,’but of the tutees. To
- expect academic growth proportionately greater than that of their p ers would

be inappropriate. Results certainly indicatey;hat the experience did'not l' L
/
hinder their academic performance and may have served to maintain it.
[
In terms of personal growth reactions gathered from parents, teachers

o

perceived benefits

N

for- the program. The development and enhagcement of desirable’) Personal qualities 2

and the tutors. themselves appeer to reveal a wide variety of

- <¢
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in the tutors is apparent :l.n &11 reports gathered, and there appears; to bef
7

Y

= g almoat universal approval of the ‘progrmn as a positive influence on the tu!:oi'a.
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o program et'home.

N .
EVALUATION OF “TUTEES

‘_v ' o . ) . . 7 .o
. . . /\ 3 \. . R ) . . . ) N
Personal Development Lo T T ' ) - T -

1.0 Percegggggs of, aren;s. An.attempt was made to coneect perents

of tutees by phone at the conclusion of the school year. Three parents~éere

coﬁtected Akl indiceted that they felt td@ir children had enjoyed {he tutor\
L 9

ing experienca., Two of the parents were able to perceive definite-benefits *

in- the programgfor their children. "I c%n'é begin to. say\how much he has

He reads much better and faster, and doesn't. miss
Qe

words S0 much.”‘ The children appeared to speak positigely of the tutoring .

Y

The, parents indicated that1EEb personal help was~very impor-

" improved," seid one,

tant-to their’ children. One perent indicated a big differenca in the child'

feport cardnwhich he attributed tonthe tutoring, and 9nother felt thet the
tutoring had caused hfb child to enjoy school much more.::'_ ’
Though only a very smell‘sampling of parents response was possible, it -7

Y

S

zi}'

. appears that - the program was perceived by parents as having a positive effect, ,

- both in tergp of - echievement and ettitude, among 4he tutees.

=

Teechers. The teachers of the tutees in the program )

2., Perceptions of

"‘Ld',’ . I ', t

¢

;. Results of comparisons for all tutees ‘who were An the prqgram all year ere

" For ach, the teacher imdicated his or her perception of the degree

the tutee hed in thia activity.

* were asked to completektwo survey instruments intended to_ yield information

concerning possible'effects of the tutoring program on_the children. These .

1nstruments~we;e edministered Both at the beginning an end of the schook year.

digcussed below. T ' ’ .

L - . v . om

The firs nstrument was a l&sting of a wide Yariety of school. activities.'

o

interest

Iﬁ
When these responses were translete into
/. - J

AN
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year average from the end-gf-year average. As perceived by the teache%s, the

‘ ) .
“‘tutees' degree of interest in school-related activitﬂbs apparently remained
Y C . ’ .

- the same throughout the yesr. . s YT e

o

. ' A second measure requested from the teachers related to eir perceptiolzﬁl
- O 1] '

Yo of the possible effects of the tutoring program on the self-co cept of the :

- . rating score of 2, 69 at the end of theoyear, oompared with.an aVerege score -Q

g¥ 2.38 at the beginning of the year. /The gain of +0.31 points was noR

was indicated

T - 3. Percegtions of the Tntees' Peers. SOciometric observations were

S gathered in the tutees! classrooms in order to examine possible effects of -

the tutoring program on the tnfrse social development. DSpecifically, this
. ~ .
: measurement sought to determine the esteem in/yhich the. tutees were held’ by

v

their classmates at the begipning and at the end of the year. ‘ ),4 . 0

ALl of the students in the tutees classrooms were asked to «2spond to the:

. .

following three~guestions' , 5 o «//

1. "You are planning to glve a party at home.*’Which classmatee
would you' invite?" o -
. ) : ¥ p “ .
2, "You may chcose the classmate to git next to you in class. = -
Whém would you -choose?" : , ‘ o
y 3. "Your~teacher‘says that you may get help with some of your
¥ schoolwork. ' Which classmete would you chopse to assist _you?"

Firstﬁlsecond an thitd choices were requested for each questgon. For
AS ]
purposes of analysis, for each situation 3, 2,o0r1l points were designed to
PO
. a child for each time his’ namegéas\sdlected by one o his classmates as first,

second, or third choﬂce, respectively.,

. - ' /‘, '4.- N § ,
- @ . - . 3
\ . S

v o]




A ' AVERAGR pé:ma S AVERACE cAmy
o- .4 ‘ ‘.4 -"'-’ s . october N | ‘ 'Juﬁe‘ . . |
Questich. 1 s, |- s | .22
] Questien 2 o bam | Ear e ‘ °+1 éo
‘. _’ Quest.ion 3 : i " : . 27;22“ .o e 2.39 \ : ‘!‘0 17 ". .5 ",r'
' Combfned Aversge {280 | 321 | . 401 b |
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' .nq

9 Table 3 shows t:hat the es, eem or popul.atity of the tutees as seen by

: complete aurveye 1ndicacing eir tntetve”’s;mn var_ious chool ac'ti.vitie'a

4 aim:l.lar to thoge eurvey di,}: ;Xg,ssed above with regard t teachera' perceptio .
o A comparison c:f responses -n October and June revealed a slight drop .
o :(-.3 points) in average scores on this rating inst ent. The difference

, (\ bepween the average ratinés for Octobe*' and June was not e:lgnificant and .
" appeared to cotiﬁrm the #eachere obse:vetions that little chenge in 1ntereLt_:

in school activitigs ocfurred among the tutacs dur:lng the year.

Pereonal 1nte"v‘.le7és vere conducted with a tot:al, of fi.fteen Euceee who

hacyeen in the pfogrz#n A eunmary of thesge i.nterv#.ew results followe°
‘ [ o

i |
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{ N
i v
[
1
/ . : - [ *
- . . t
i

v / ) . r"\"\
: \MU




,-“ . " .. ' _‘,‘c' - . . \: . - . . ) . -‘\."vj.‘:“’""; ..",.,‘ A : .
E I - . 2 : . ]9« - ’ : . L '

o - g - T
. f !'a. A1l fiiteea~ef the children indicated that they endoyed'the-tntore 1
ing experience.» Reesons for enjoymgnt of the thtoring aessions |
. . *i g included that it was fun, that they liked the tutor, that they ~ . S L
i }'b f” -enjoyed the variety of activitiee during the tutoring sessiono. ' »‘ L
L . and two of the chud:e::;tmted that they 11ked tutoring 8 |
33.' _ 'v‘;'because ;t ;rheed a noticeable tmprovement in their work, , 5\\ -
b, _A wide variety of activities wer?given as the "most liked"
by the children. Wbrking at the chalkboard teading storiee i~"
.';nd diacueeing them, receiving help with "hard words" and . -, o
}ﬁuf\; 4"_5 . :with school work and naeignments were among the favorite activ:7
, _ 57 ok . - N oL
I When asked whet was" "leeet liked" ebout the tutoring seosione, SR z
- ten of the fifteen children could think of nothi. gg that they
disliked. - Two children indicated some dislike for certain personal “
: treito ?f the tutore. Reading material thet wes "too hard ' ;.; ;; s
readin out loud, and "doing written work" were mentioned as o “
least liked byone child. ' ;. L ' L

- d. The childfen vere asked to- identify thinge/they had leerned

- .

4

o in the tuto%ing. Responses included the Iearning of new words,
. Iearning to pronounce words better, learning " to uge periods,
f';«” etée. - in reading, learning“to identify eyllables, and learn~ {

| | ing to use a glossary. Four children said they definitely had
learned‘to reed better "I can tell I‘@yhetter," sald one.
” Another tndicated that he Was sure he had improved so much
that he would not need further tutoring. Three children ) L .
could not identify specifically something they hed learned |

*  from the tutoring. . ‘ o I\

-

\' - n ‘-- ‘/v ' .
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e. All fifteen of tbe children indicate,d that they. would 1ike
o  to be tutored again. Most indicated that the reason they wouJ.d
like further tutoring was that L& was "fun." Two sald they g f
11ked it because they got out of clkgs. .
. l‘he resultg of these intexviews :I.ndicate that, from the tutee' s point

of view, the tutoring program was perceived quite positively. Most Qf the

. children were able to identify specific tutoring activitiee which they felt
Rl

2,
R

.<‘

\) o

 was good, and they saw more tutoring as desirable. Koo Do

were helpful, and many identified specific skillg or. abilities which had been

devel‘opéd ee a result of the tmtoring The;l.r attitudes toward (:he e\xpetience\

B ‘1 a
. R . .
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Academic Perfomance ‘ .

I Th Oral Vocabul_s_z_v‘z 'l‘he Peéodx l’ictgre VQchulgz Test ' ‘was adn;lnistered&t

to the tutees at the beginning of the school year and again ct year end, Raw“ '

A

scores on this vocabulary test were t‘honght to provide acme index of general

vocabulary growth during the year. Scores for both pre-test and post-test i

meaeurement were ava:(.lable ‘for. eight tutee%ﬁ The average score at year end

o
¥

was 72.71, compated with an avjrage ‘score of 67.43 at the beginning of the

v echool year,oindicating an ‘average gain of 3. 28 raw score points. The difference :

* between pre- and post-test averages was not statisticelly eignificant.

t

,‘ ) 2. adigg Vocabuigg Slosson O*al eding Test (Sdﬁl‘) was admin-

L
L3

istered to the tutees in October and again in June. Scores for both pre-test
'and gost-test measurementa were availahle for thirteen tutees. The everage .
post-tegpt score was, 72. 85, compered with an average pre-teet score of 59.08. ‘
The difference bétween theee average scores (+l3 77) t{es statistically signi-

f:l.cant at the .05 leve1 indicating that it: ‘was unlikely that such a-difference
%

_ could have occurred by chhnce. , The tutees eppeated to have improved signifi-

cently in their abii‘lty to’ read isolated words correctly. ; }'5
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3. Ge rgl gding Achiévigent. All tutees were given thep gtes-ychgnitte
N .

ading Test Test at fthe beginning d end of the school year. The test was "also

. giveu to the tutees' classmates n order to ptbvide a control group agaiust
. \ﬁ\}
which to compare the tutees® perf rmanceé. Both _standard school averages and

gtade equivalent avetages were co#*uted forx bot? groups, Table 4 shows the

lVerege standard scores achieved on| the Gates-M;ccinltie tests.

L L . %mBLE 4 ,'\

!

MEANS smvnAnn sqems O PRE-TRIT an
ros'r-msr AND cam sconms r&m wmr«xs AD TRETR CLASSMATES -

mpsiatp——

r

GROUP . | pRE-TRST | POSTTEST GATN

Tutees (n=17) .. . 39.23° | 4253 | 43,30

rucee's'__chmacgs ®e93) | 45.52 | 47.1_5 "1 .63

i

" g

E Table 4 shows. thac the avera‘f gain in euandard score for the tutees
:: exceeded that of their. clasamates. The difference between the zverage gain
~ for the two groups,howeVet, was not statistically significant. ',f .
Reeulta in terms of gvade’equivalentﬂacorEB echieved on tﬁe Gates=MacGinitie
test fgr t@e tutees and their classmates are shown in Teble 5.
0 _ : ‘ E TABLE 5 . .f
MEAN GRADE EQUIVALENT scomzs ON PRE~TEST AND S

POST-TEST AND GAIN SCORES FOR TUTEES*AND THEIR CLASSMATES

. . v . . - .
e — v : T ——

GROUP | :‘f POST-TEST

. Tutees (n=17) . Q - 2.85 ~ 3.62

Tutees' Classmates §n=95) . .88 y 4.54
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. The difference between eversge gains in\gdade equivalent scores for the  ° ,
two groups was fot sta:istically significant. '

+

. Inspection of Tables 4 and 5 reveals that the.tutees as a group shqyed

»

greater gains in general reading achievement than\their classmates, though
the differences wef% not si ificant. It 1s ‘also upparent that the tuteee

o a8 a group generally wers lcwer achievers than their clasamates. In this
P ‘a

light, their pattern of great relative growth during the year is noteworthy.

‘:(N b adigg ggggrehension. The‘tutees and -their classmates weré pre-tested \

v A}

/ .
snd post-tested using the cloze test procedure (described under tutor evaludtion",

Y f

,;} - ~ above). The resulté of the analysis of cloze test.scores are dgscribed in

e - ] . /)
ﬁ\?.\ T¢‘1e6 . . ’ . . é " - » ‘
’ CE o e "TABLE 6 o _
MEAN PRE-TEST, rosr-'msr AD GAIN SCORES o a

ON CLDZE TESI.FOR TUTEES AND THEIR CLASSMAIES : o ;”

¥

- N ) A ‘} N »
GROUP . PRE-TEST POST-TEST |  GAIN
. I N . . L
: . - Tatees (y=16) oL 3s.44 0 50.44 2415.00 .
el 'mcees' Cl‘assm_ates (n=94) '53.‘30 o 66'.57 1+ +13.37

- Table 6 shows that the aveiage gain of 15.00 points for the tutees
slighziy exceeded the average gein of 13,37 fo:§%£eir classmates in-the
i .f ~ control greup. “The difference between these gains was not statistically
“significant. Again, as was ‘the case with the results of the Gates-MacGinitie_
3 Resding Test Test the low achieving tutees surpassed the yeaily growth rate of ‘

am i - ¢

the higher achieving peers. ' - S

&
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Summsgz and Discussion of Tuggs Evsluagion . 5 ST

5

- insights on-possible.effects of the progrsm on their personel deVelopment dand

-
.

academic perfbrmance. ' - S

;¥a Withregard to personal development indications are that the tutees.
L appeared to make very satdsfactory progress during the yeer.‘lAlthough there

N\ was no, apparent increase in their general interest in school activities, they
k]

N ware perceived by their teachers as gaining slightly in.self-concept and also
N s \ .

improved in the regard with which they were held by their classmates. These

.are definitely developmental strengths which participation in the program

would ‘be expected to promote. . 'A Pl o

L

Perceptions-of.perents and of the tutees themseJVes wn;e quite positive.

Many specific instances of- positive benefits of the program were cited. Tutor"

-, 3 ing definitely was perceived as a satisfying experience, and as such might

be expected to pramote better attitudes toward school and toward one 8 self

LS

: }\j:ﬁ, o

Jn terms of.academic performance, thekresults of measures taken showed

A

improvement in'all areas. An increase in oral vocabulary was indicated and

as-a student. i @

a significant incresse in the ability to read ieolated vocabulery words was
-
found. In cases vwhere tutee performance was compared with the performance

of their schooI clsssmates, the tutees consistsntl& made greater gains, though
1
they were performing at a lower achiévement level. This speaks well of the

tutees acsdemic development during the year, and may represent a direct ’

I

influence of the program on them. '

S -.Considering all data,gathered, {t"appears obvious that the tutees fared
as well or better than their classmates'during thie year. Considering the

personal benefits recognized, the program appears to have been a successful

. and he"lparience for them. . : o .

.

Several types of informetion were gathered on the tutees in order'to gain o




